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Abstract

Thisthesisexplores the potential for practitionkd evaluatiorof youth programs that use
a youthadult partnershigY-AP) model.The purpose of the project is to inform and advocate to
practitioners the benefits df-AP andevaluation, with a specific focus omet quality of program
processes and practices in commuibi@ged context$.analyzethree studies afommunitybased
programs that employ é-AP modeltoinforma pr act i t i o+#AR eva@lumtiogThe de t o
guide offers step by step insights aa&bkociated reflection prompts through a prodesssed
evaluation, including planning, design, and implementation, as well as sample data collection

instruments. | conclude the paper with reflections on practitioriented research.
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Introduction

This project is a response to the tensions | observed in comnabasigd youth programs,
both as an adolescent youth participant and as an adult practitioner. As a participant | desired
choice and responsibility and was challenged by adults who made a&sssmgbout what |
wanted out of my experience. As an adult practitioner, my relationships to the youth participants
were dictated by a culture of scarcity and un:¢
role. Even in contexts where youth awllts were asked to partner on projects, the idea that adults
were the final decisiomakers was assumed by all.

| learned about youthdult partnership (YAP) as a possible approach to youth
participation in community programs in 2019. Zeldin et. afinds Y-A P a s praiiticehoé
multiple youth and multiple adults deliberating and acting together, in a collective [democratic]
fashion over a sustained period of titlgpugh shared wogk intended to promote social justice,
strengthen an organizationdand r af f i r mati vel y a(@d3pe8B88sThim ¢ o mmi
framing of communitypbased programs as a site for youth and adult collaboration towards
collective change is markedly absent from other types of youth programming. Other types of youth
programming tend to see youth as objeotseteive services, problems to be fixed, or resources
to be developed; in contrast,-AP characterizes youth members as valued participants and
reciprocal partner@Camino, 2000; LerneR005; Roth & BrooksGunn, 2003; Zeldin et al., 2013)

During my time as a participant in youtihogramming, | can attribute only one experience
as Y-AP out of the dozens of communibased programs | was a part of. | felt like my ideas were
valued, | vas an important part of a community change project, and | was working alongside both
peers and adults to make that happen. Similarly, | worked in several capacities as a youth

counselor, instructor of adolescent you#md program facilitator for youth delopment



programming. In those roles | can only attribute one of them as attempting to fulfill the principles
of Y-AP. Youth partners have so much to offer when making decisions and generating ideas;
similarly, | benefited from the opportunity to grow aedrn alongside them.

Y -AP programming in community contexts is different from other types of youth programs
because iis characterized bpromding identity development, enhaing awareness of social
justice issuesand fostang intergenerational collaboratig@amino, 2000; Wet al., 2016; Zeldin
et al., 2013)I believe more people should know about and ugEPYbecause thsecharacteristics
are beneficial for youth and adult participants, the commuraged organization, and the broader
communityA gui ding question for this project 1iIs
audience need to know abowAPtobeal® t o use iit?0

There aretransformational benefitsvhen Y-AP is a part ofcommunitybased youth
programs.Y-AP is commonly found in communiligased programs becausechallengesthe
traditional studenteacher or mentementee dynamics that most adults godth are accustomed
to. A foundational study of YAP argues thatuccessful YAP are rooted in community work, and
vice versa; successful community work benefits fromAR (Camino, 200Q) Further,
intergenerational collaboration can be s@mmmative for individuals, the groups that they are a
part of, and their communiti€sondon et al., 2003)The emphasis on mutual reciprocity, shifting
power from adults, and youth voice in démsmaking lit a fire in me that | want to share with
otherslt is a substantial field for both academic and-asademic users that has been developing
over more than two decades.

My interest and study of this topic developed over the course of several years and the
method for this project builds on previous inquiries on youth participation, adult narratives about

~

Aat risk youtho, and t hadultpaeership praqgamsoXfterseveaal u at i



discussions with adult and youth practitioners eAF between 2019 and 2022, | identified two
persistent concerns: either (1)AP was not working as desired and there was interest in learning
more, yet the resources thatrer@vailable were not relevant for their programming; or (2) they
wantedtotry YAP but werendét sure how to adapt their
a practiti o-ARto adldresgboth abrcerns and Jgrovide resources that werenteleva

for Y-AP programming.

Y-AP is rooted in philosophies and theories from th®& @ntury on youth development,
youth participation, identity development, and experiential lear(@gmino, 2000; Wu et al.,
2016)While the foundational ideas are not new, academave struggled to quantify what makes
youthradult partnership uniquend in some cases preferrabletoer programsY-AP is difficult
to implementand not as widely adopted as other types of youth prograimerefore, an
overarchingquestionthat this project addresses is one that schotdreommunitybased youth
programsare still grappling withfi ldw andwhy shouldY -AP be evaluate®b (Arnold & Cater,

2011; Wu et al., 2016; Zeldin et al., 2014)

Evaluating YAP in communitybased programs can create opportunities for more youth
voice in decisions and more adult support in collatdeayouthadult interactiongArnold &

Cater, 2011; Jones & Perkins, 20@@]din et al., 2013)Youth can decide what to evaluate, and
youth and adults may collaborate on developing and implementing the evaluation. In addition, the
data that is generated can offer insights for what is working in the program and what needs to be
adjusted An additicnal questionthat guideghis projects for youth and adulpractitioners of ¥

AP: AiWhatinformationmight practitioners need tplan, design, and implemean evaluation of

Y-AP?0



Practitioners might be limited in their knowledge mbgramevaluation ad its sub
components of planning, designing, and implementing, as well as the appropriate measures for Y
AP. In fact, the evaluations for communltgsed programs have historically focused on measuring
participant satisfaction as a proxy for program dquatneasuring demographic data as a proxy for
equitable distribution of services, or measuring attendance rates as a proxy for successful
implementation(Arnold & Cater, 2011) However, the key components of-AP are not
adequately captured by data on $atison, demographics, and attendance; instead, measures of
Y-AP models should focus on the level of collaboration between youth and adults as well as the
extent to which youth have a voice in the decisions that are being (Wadet al., 2016)I
developed

Figure 1 to illustrate how | conceptualize the relationship between approach to youth
programs, perceptions towards youth, and evaluation focus.

Figure 1

Relaticnships between approach to youth programs, perception towards youth, evaluation
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| usel a search strategy wifbur criteria to identify evaluation studies designed feAF
in communitybased programs afoundthatthere arenly afew availablesvaluation studieand
data collection instruments that are &practitioneraudiencel analyzed threef thesestudies
that were representative of temall sample andgynthesized my findings to create a framework
for a APractitioner 6AsduGuti dPea rtton el vsahli waodt.i nTgh eY ogw
for the audience of practitioners | spoke with over the pastetlyears! compiled what |
determind to befbest practices f r om t he evaluation é$dsededn es as
my ownexperiencaas a youth programs practitioreard researar.

This paper istructurednto four chapters and an appendix. Cleadt "Methods" outlines
the various approaches that | used to compl et
an overview of the youth development field AP as a programmatic approach, and an overview
of evaluation for youth programs. Chap&tf'Analysis of Three Evaluation Studies to Inform
Practitioneré6és Guideo includes a dowmmunitypti on
based programs that employ a yeathult partnership modehs well as key takeaways for data
collection stradégies and measurements forAYP qual i ty. Chapter 4 APr
Evaluating¥APO i s a synthesis of the takeaways in (
guide offers step by step insights and associated reflection prompts througlessiomesed
evaluation, including planning, design, and implementation. | conclude the paper in Chapter 5 with
reflections on this project and practitiormiented research. The Appendix includes additional

materials for practitioners to consider whenngkon an evaluation.



Chapter 1: Methods

My methodology involve three key component¢l) literature review, (2) identification
and analysis of evalwuation st udiFietslconducetia( 3) d
literature reviewof three focus areathe prominenttypes ofyouth program modeksnd how they
connect to different perceptions wbuth in society;the developmental benefits gbuth-adult
interactionand youth contribution in communityased youttadult partnership (YAP) programs
andthe benefits and rationale for conducting eraluationin communitybasedY -AP programs
| present the review of literature in ChapteS2cond, | identified evaluation studies that measure
components of YAP in commuity-based programas a preliminary step for developing the
pract it i olnusedféuscriteria(indable 1)to narrow my sample to three studesd
analyzedhemwith questiorprompts Table2). The intended use of the analysis was to understand
how practitionerscould conducan evaluation of YAP. I discuss my findings Chapter 3. Finally,
| synthesizedmy findings from the evaluation studies and thigerature review to create a
framework to guidg@ractitionergn evaluatingY -AP programslocated in Chapter.4
Methods for Literature Review

My review of relevantliterature has been an ongoing process throughoutimmg in
graduate schooand influenced by prior professional and volunte@&xperience.l examined
literature on youth programs from the lens of youth participation in community planning in a UEP
course on Foundations in Policy and Plannihgtudied he role of community programs in
perpetua i ng and challenging the narrative of fat
Practice in Crisis, Conflict, and RmnallpVvery ali
identified approaches favaluating youtkadult partnership in commugiprograms in a UEP

course on Program Evaluation.



| usedthe following keywords to search for literature that aligns with my thesis topic:
Ayo-adhlt partnershipo; Ayouth devel opmento; A
Ayouth pardvealipattiioomo.i nThis | iterature search
Science, the Tufts Library search engine, JumboSearch, and Google Schusad Google
Scholar to determine the number of citations ahdseliteraturethat were cited more than 50
timesand was published more than one year piiibis strategy was used so that | could review
literature that is considered useful by other academics and that has enough time to be distributed
to both academic and na@atademic audience&dditionally, | identified authors that were highly
cited within their field and expanded my searamirthose scholarginally, | referencedyllabi
from UEP coursessuch as:Program Evaluatiorfor texts on data collection strategies and

evaluation goalsFoundationsn Policy and Plannindpr texts on iterative policy development

and Community Practider texts on communitpased programs and power relations

Methods for Collecting and Analyzing Evaluation Studies

In the second phase of collecting and analyzing evaluation studies, | identified gtaties
are alsccited byat least0 others in Google Scholand had been published more than one year
prior. | identified four criteria that would help me narrow myss. These criteria are important
because | wanted to ensure that | offered practitioners guidance that can be broadly applied in
different contexts with various populations, while also highlighting the specificity -&fPY
program evaluationThe studies selected also satisfied thesgditional criteria: (1) assess youth
adult partnership within communityased programs, (2) use a data collection instrument that is
accessible to a practitioner audience (e.g. survey, rubric, or rating scale), (3) hadefthtions
for successful youtladult partnership embedded in the data collection instrument, and (4) have

variation in their study population, program type, and geogrdpmxcluded studies that focused



exclusively on one curriculum, such as grouprspor sexual health education as a vehicle for
youth developmentecause these studies often did not have explicit goals of social justice or
community changéhat is implicit in Y-AP programsThere were only a few studies that fit these
criteria exady, so | identified three studies that were representative of the small sarhpke

three studies are the basis of my analysehdse three studies to analyze because this number
seemed feasible given the time allotted (approximately three monh#).1describes the criteria

for selection and a brief summary for each of the selected studies.



Table 1

Criteria for Study Selection and Summary for Three Selected Studies

Study

Criteria for Study Selection

Jones &Perkins, 2006

Wu et. al., 2016

Zeldin et. al., 2014

Assess youttadult
partnership within
communitybased programsg

Examines both youth
and adult perceptions
of their relationships
within a community
based program

Examines four
dimensions of
youthradult
patnership by
developing a
rubric in
partnership with g
communitybased
program

Examines multiple
communitybased
programs across
three countries

Use a data collection
instrument that is accessib
to a practitioner audience

Authors use a rating
scalefor three
elements of youth
adult relationships as
data collection
instrument that
includes user
instructions

Designed a rubric
with four
dimensions, each
with multiple sub
parts, that can be
used online or
printed

Develops a survey
instrument with
multiple questions
that each relate to
two dimensions of
youthradult
partnership

Clear definitions for
successful youtadult
partnership in the data
collection instrument

Descriptors for each
element of youtradult
partnership are
provided, as well as
guidance on how to
move between the
ratings on the scale if
desired.

Descriptors for
each dimension
and each supart
are included, as
well as a
description for the
lowest, midpoint,
and highest rating

Not applicable

Variation in study
population, prograrnype,

Study participants are|
both youth and adults

Study participants
are both youth

Study participants
are only yaith in

and geography in the same program i and adults in one| various types of
the Northeast Region | program in programghat are
of the United States, | Michigan consi der ¢
with local variations devel op mg
within three
different national
contexts
| analyzed théhrees t udi es f or t he devel op e avaluatoh.

My analysis is focused on how practitioneeraneasure YAP program quality by reviewing

relevant literature and previous studies with similar questions. | pay particular attention te how Y

a

pr e
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AP is defined, the benefits of-XP for both youth and adult participants, and the potential for

different dah collection strategies to work in various contexts. My conclusions are sourced from

an analysis of three evaluation studies, a review of relevant literature, and my own personal

experience.

| developedjuestiondor analysighat are presentad Table2 below as a preliminary step for

thep r a c t i guidedoavaluatngY-AP for communitybased organization$he questions are

categorzed in three phases that are most common when conducting an evaluation: planning,

design, and implementatigWeiss, 1998)My logic for categorizing my analysis this way was

t hat I coul

d

more easily transl ate the

anal ys

| am aware that there are many ways that an evaluation codtzhieand | wanted to provide the

intended audience with a frameworkttieclear to understand and minimal parts with only three

phases.

Table 2

Evaluation Phases and Questions for Analyzing Studies

Evaluation Phase

Question

Planning

What population was thetudydeveloped with?

Where was thstudy conducted?

Why was this study conducted?

What limitations doethe studyhave?

Design

What measures are used to operationalize yadtht
partnership?

What settings are the you#tuult partnerships studied in?

What methods are usedid what are the results?

How isyouth-adult partnershig part ofthe evaluation process?

Implementation

Which practitioners should use tlggaluation approach and
when?

Which context/settingshould practitioners use thesaluation

approachi

The analgis ofthe selected studidglpsme to identify what information might be included

in the guide. The analysis questions do not include how to replicate the study or details on how to
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statisticdly validate the results because in my experience that information is not beneficial to a

practitioner audience.

Met hods for Developing the Practitionerds Gui
| use the analysis in Chapter 3 and the literature review in Chapter 2 to synthesize atel compi
the practiti oner bmodetpd thal desigh and Srocture tokethe gdide after
practitioneroriented materials that | have developed previoddte information in the guide is a
sampling of some of the best ideas and common mistakdsdhatified from the selected studies
and the literature review, complemented by my own personal experience as a participant and
practitioner in communitpased youth programslThe guide includedefinitions of three
dimensions of quality YAP and an ovetiew of why the dimension should be used to measure Y
AP. It also includes ideas for a practitioner to consider in the planning, design, and implementation
of an evaluation with question prompts to respond to as a reflection pr@tecss, 1998)This
reflective practice offers AP program practitioners an opportunity to learn about evaluation and
then apply the learning by answering a related prohgi$o irclude a case study example from a
hypothetical organization that is based on my own experience as a youth program practitioner.

Finally, | provide sample data collection instruments with ideas about using multiple methods.
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Chapter 2: Literature Review

This literaturereview is organized into three sgbctions: adolescent youth development
in communitybased programs, youtdult partnership (YAP), and the evaluation of those
programs. | provide an overview of the historical contexcbmmunitybased programs and how
a persistentr insakror aytad wteh omayiabbe detri ment al t o
discuss how the core needs of positive adolescent development are supported by the principles of
Y-AP. | highlight the basicef evaluation purpose, goals, and focus, with particular attention on
the processes of youth programs. Finally, | review three dimensions ofaduittpartnership that
are measured for program qualifypgether, they justify the AP approach for commity-based
youth programs and highlight the importance of properly aligned evaluation tools.
From Deficits to Strengths: An Organizing Principle for Adolescent Youth Programs

Youth development programs can be traced to the ldtard@®early 2t century.Some of
the most widely recognized youth development programs foémys & Girls Club, National 4
H Council, Camp Fire USA were initiated at this time and framed their activities as providing
welfare, training, and occupation to youthrnold & Cater, 2011 Some scholars consider the
emergence of some of these social programpstoot ect yout h whor weke dfee
endangering themselves or othérkale, 2018; Lerner, 2005)n 1904, American psychologist
Granville Hall published the first text on ad
relations to physiology, anthropology, sociology, sex, crime, religio and ¢elcuear,at i on o
2005) Hal l 6s text was a reference for populariz
they -arsekédatinher énmtolkye nfowiolrd d ,n adnadh gffLernep f b e c
2005) Lerner notes that the first half of the2€entury was dominated by this discourse about

adolescent youth.
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While the youth development field has gone through many iterations with different
stakeholders since that time, there is a narrative that persists. The belief that youth are recipients
of welfare, resources to be trained, or that they must be kept occupiqure@seative measure
permeates many adolescent experiences. This belief may impact the development of adolescent
youths and, in turn, how they relate to their communities.

Positive youth development scholar, Richard Lerner, approaches it as a framework for
understanding the impact of youth programs with a developmental systenfsderer, 2005)

Lerner presents three key elements of youth programs that support positivelgeelopment:
Aposi tive an dyorhudatioashipses#ibuddihg dctivities; and opportunities to
use these skills by participating in, and leading, commimitys e d a ¢(Lérney RODS) e s O
Lernerds analysis presents two key findings:
communitybased settings, and (2) positive youth development can be operationalized by focusing
on the <char acvtienrg syanpetehcay confidehck, rconnection, character, and
caring(Lerner, 2005)

A key difference between positive youth development programming and other agsré@ch
youth programming €.g., youth training, youth welfare, youth services, etc.) is the view of
adolescents that informs each approach. A positive youth development approach replaces what
Lerner describes as a idef thataltdolescentaiaveanhereatd ol e ¢
strengths and the potential to char({@erner, 2005) As discussed in the section above, the
foundational ideas about adolescents and associated programming are rooted in narratives of risk,
danger, and brokennefiserner, 200%. Positive youth development approaches to programming
shift away from those narratives and replaces them with assets, skills, and confiectien,

2005; Poth & BrooksGunn, 2003) This shift can be attributed to a convergence of changing views
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about the rol®f youth in society, the economic restructuring of the 1980s that put more emphasis
on social programs, and a growing awareness of the importanadotdscent development
(Checkoway et al., 1995; Lerner, 2005; Sellers & Arrigo, 20I8)e relative success of
communitybased programwith a positive development framewoset the stage for another

model with different applications and valugsuth-adult partnership (YAP).

Community settings encourage positive adolescent development

Youth-adult partnership (YAP) is an application of positive youth development; however,
collaboration and youth voice in decisions are key differentiators betwe&R and other types
of positive development youth programs-AP challengest h e i dnarfative that
fundamental to a youth services approach by positioning youth as coop@atnergLerner,
2005) Y-AP is based on some of the theoretical ideas of positive youth development, farusing
mutual respecnd cooperatiofCamino, 200Q)Camino dehes Y-AP as a construct for positive
youth development with three components: (1) principles of equality and respect that guiee youth
adult relational dynamics; (2) a set of skills related to effective partnership, such as communication
and teamwork; an¢3) an opportunity to work in a cooperative and collective ma(@amino,
2000) Y-AP is different from a youth development approach where youth may not have control
over their work, or have the chance to work in teams with the adults, often feeling likar¢hey
being dictated t¢Camino, 200Q)Y-AP challenges social norms about the role of young people
and the role of adults within organizatig@z®ldin et al., 2013)

Literature and research suggest that there is a set of individual and collective assets that all
people need for healthy, or positive, developnfBaith & BrooksGunn, 2003) These assetsor
core need$ can be provided through-¥XP. Roth & BrooksGunn indicate there is consensus

around what a positive development setting should provide, including:hy si c al

an
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psychological safetyAppropriate struetre; Supportive relationshippportunities to belong;
Positive social normsSupport for efficacy and matterin@pportunities for skill building, and;
|l ntegration of family, (2003hp®% A sensa ofdelongngnand ni t y
heightened social awareness of social issues for both youth and adults are among the key benefits
of Y-AP in communitybased program@amino, 2000; London et al., 2003; Zeldin et al., 2013)
Y-AP is most salientn communitybased programs becaugediverges from the traditional
studentteacher or mentementee dynamics that most adults and youth are accustoniedan.
be implemented in a wide range of communjtes there must be adequate gori for both youth
and adult partner@&amino, 200Q)In a foundational study of P, Linda Camino explains the
value of YAP i n ¢ o mmu nYoutly pasiogpationi helgssbuild $trong communities,
building healthy communities contributes to youth depetoe n t and adul tsdé ne
about youth can be overcome when adults work with youth to address community
concerng o(Camino, 2000, p.13This study affirms the principle that successfuhAl are rooted
in community work, and vice vsa; successful community work benefits frorAP. Further, the
collective action and connection that is embedded 4APYhas positive implications for the
evolution of the community development fi€ldbndon et al., 2003)Connecting the development
of youth, community work, and or gan-disustaitingonal ¢
processes that serve to address key social issues\ataize communities and the organizations
and indivi dug@dndonetaltf2003,mp.33) he mo
Three Dimensions to Measure the Quality of YAP

There are three key dimensgof a youtkadult partnership that are indicative of program
guality: Ayoutmakionge (¥YWVDRIM)c, siosmapportive ad

( SANM) , aadlulity orue dii pr oc i t y(Jomes & Parking, 2006aVutetiabb, n 6 ()
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2016; Zeldin et al., 2014)Youth voice indecisiooma ki ng, someti mes shorten
can be characterized as a host of actwitiehere youth collaborate with adults to make
programming decisions. Supportive adults as r
Aadult allieso, can be c h alhaang of adulis in prdgraimmingt he g
This foundationo¥ VDM and SANM cwa@ldiuilvatresijpyowctihy and i
among program participants. Yoealdult reciprocity and interaction is the third dimension ef Y
AP and involves youth and adults collaborating and interacting as a team. A disofi¥S#ipM,
SAM, and YARI are provided below.
Youth Voice in Decisioamaking
Scholars have documented that thé\F framework is associated with adult perceptions of

youth as partners in solving community iss@ésnes & Perkins, 2006; Roth & Brooek&inn,
2016) Communitybased youth development programs are considered a lefjbtfive context
for i ntergenerational participation because
possibilities, debate options, take on responsible social roles, and collaborate with adult residents
and communi(Zeldin et al.; 2084y ps3d3There are a growing number of studies of
communitybased programs withithe Y-AP model that measure the extent and perception of
youth voice in programmatic decisionaking. The role of youth voice and contribution to
program decisions is a key indicator of qualityAP and differentiates it from other youth
programs.
Suppative Adults and Mentoring

Another componenidf Y-AP is the impact of a supportive adult relationsai@ mentoring
on youth sense of agency and competg@@tdin et al., 2014)The supportive adult ally is a

fundamental element of the-XP model. The role of supportive adult ally or adult partner is
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di fferent from other forms of youth program
devel opi ngo wh e n ouhdLerhet, 2005; Roth & Braak&unny2003hY ough

must believe that they are trusted as both leaders and learners by the adult partners; meanwhile
there musbe a sharing of power by adults with youth for a qualtpR to be cultivatedJones

& Perkins, 2006; Zeldin et al., 2014)nother consideration for adult mentorship iPAP is the

benefit to adolescent youth development. A Hagler & Rh¢2@$8)study found that mentored

youth, compared to their unmentored counterparts, tend to have better eduocatiomaes and

more communal connections.

Youth-Adult Reciprocity and Interaction

Youth and adults collaborating as reciprocal partners is a third dimension of qualRy Y
The culture of reciprocity and mutual respect is embedded within the prin@ggems, and
processes of a quality-¥XP (Camino, 2000; Zeldin et al., 2013)Jhe exposure to new ideas and
opportunity to solve complex problems together is a benefit that both youth and adults draw from
their interactiongJones & Perkins, 2006; Ozer, 20168)ost adults have little interaction with
adolescent youth and therefore can generate stereotypes based on inaccurate information or
drawing on their own negative experiences fnhen they were youn@ones & Perkins, 2006)
A quality Y-AP can generate opportunities for youth and adults to interact cooperatively on
collective action projects for their community. Scholars agree that when youth and adults work
together as a part of a team on a community project, both adult arfdatbtitdes towards each
other can improve. In addition, there are positive development benefits for youth when they work

on collaborative teams with adu(@eldin et al., 2013)
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Evaluation for Youth-Adult Partnership
As discussed above, there are a myriad of typg®wth programming@ndeach of them
have their own unique framework and approadivaluating implementation is an often
overlooked component of many programs. It is likely not an issue of program adrtonsstrat
being interested in evaluation and assessment, but more likely that they and their staff are limited
in resources and capaciirnold & Cater, 2011)In fact, while there are many evaluation tools
available there is limited and confusing guidarme which evaluation approach should be
employedand howgi ven an organi zati ono s(Wass, 4998 ed measu
Evaluations are conducted by peopith and without professional training in evaluation
science. Sometimes those people are external to the organization being evaluated; however, some
organizations have the resources and staff capacity for an internal evaluatigiMias) 1998)
Regardless of who conducts an evaluation, they should have an intimate familiarity with the
program goals, components, and desired measurement ou{ddent=ns & Wilson, 2012; Wess
1998) Evaluation science and methods texts advise that the components of an evaluation should
be clearly connected to the goals and objectives of the program that is being evalessd

1998)

Phases of an Evaluation

Evaluation can be categorized intwde phases: planning, design, and implementation.
The first phase is the Planning phase and is a critical first part of developinduwatiexaln this
phase, an organization should clarify why they want to conduct an evaluation as well as what their
limitations and resources g\eiss, 1998)The second phase of an evaluation is the Design phase,
which can look different based on the desired outceass, 1998)This phase of an evaluation

is whenpractitioners may lose the connection between what they are measuring and their data
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collection strategy. In facin a 2009 review of 52 evaluation studies, researchers fosaofficient
detail abouthe method and purpose of data collection (Mertengil&on, 2012). At this point in
the evaluation a practitioner should consider what they want to measure, how they will collect data
for that measure, when they will evaluate, and over what period of(Weess, 1998)Finally,
the implementation phase of the evaluation premtractitioner to consider what method(s) they
will use to evaluate, as well as what factors may impact their results during data aollecti
(Mertens & Wilson, 2012)There can be an iterative feedback loop between the design phase and
the implementation phasespecially for processiented evaluation.The phases can be helpful
when there is uncertainty about the connection between the data that is being collected and the
evaluation questiofMertens & Wilson, 2012)
Evaluation Purpose, Focus, and Goals

Evaluations are used for a variety of purposes and can occur at different times in the cycle
of a program. IMable3 1 provide a |ist that | have adapt e
(Weiss, 1998) Weiss frames twevaluationgoals-- decisioamaking and organizational learning
T each with various a set of more specific purpokeaddition to evaluation goa&nd purposes
Weiss emphasizes the connection between the timing of an #ealaad how that is connected
to the question that is being asked and the data that is collected to answer the question. Weiss
identifies two types of evaluation data: process and outcome. A study of process data would occur
while the program is happeninghereas a study of outcome data would look at the consequences
for participants after a program has end¥deiss, 1998) Evaluation questions that can be
answeed with process data are those that correlate with how a program is impleiivéatssl,
1998) In contrast, evaluation questions that are best answered with outcome data are those that

correlate with the impact of a completed progréieiss, 1998) For each type of evaluation
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qguestion that is posed, there is a source of data that is best suited to answer it. Weiss recommends
that if there are multiple types of questions, it would be useful to prioritize them and then collect
data in order of priorityWeiss, 1998)

Table 3

EvaluationGoal andPurpose with Proposed Evaluation Questions and Bqueiss, 1998)

Evaluation Goal | Evaluation Pysose | Proposed Evaluation | Proposed Evaluation

Question Focus (Process or
Outcome)
Organizational Program changes Should weadjust, Process
Decisionmaking expand, or reduce our
program?
Test new ideas How is this new idea | Process
working?

Consider alternatives Which option is our Process
best choice?
Funding decisions | Are our program funds| Process
being allocated

effectively?
Organizational Record program What has our program| Outcome
Learning history done, when, how, and
why?
Align work with Are we doing what we | Process
program values said we would?
Understand program| What was the impact g Outcome
impact that intervention?
Feedback for What can we learn Process
practitioners from what we have
done?

Scholars in evaluation scien¢@/eiss, 1998\nd positive youth development programs
(Roth & BrooksGunn, 2016; Zeldin et al., 2014¥lvise that more organizations should consider
evaluations that focus on program processes. This would be in addition to or in place of studying
program outcomes, which focuses on the consequences of program participation after
involvement. Youth development or youth welfare programs might evaluate implementation

success or program quality through outcemased metrics because the underlying goab is
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develop youth as resources or to address the problem that youth ar¢Rating BrooksGunn,
2003) This is best captured by data after the program has completed. In contrast, afpousess
evaluation would be ideal to measureAP program qualitypbecause it would highlight the

collaboration, interactions, and relationships of participants that are central to a quahty Y

Mixing Methods for ProcessFocused Evaluation

Processfocusedevaluationinvites more opportunitiefor a mixed methods designAn
evaluation that uses multiple methods for data collection can be oriented so that participants take
ownership over the evaluation procéSsmamework n.d.) For example, an evaluation may benefit
from a combination of quantitative data collection, such as a survey or a rubric, as well as
gualitative data collection, such as interviews and focus gr@Mestens & Wilson, 2012)
Research has demonstrated that engaging adolescent youth as contributors and leaders of
evaluation design and implementation is beneficial for the youth and adults inyaiverdd &
Cater, 2011; Ozer, 2016)

Youth participation in research is commonly referred to as Youth Participatory Action
Research (PAR), or Youth Participatory Evaluation in the context of program evaluations
(Arnold & Cater, 2011; Ozer, 2016YPAR and YPE are webBuited for a ¥AP setting because
they draw on the fundamental components of-AFY program: (1) supportive and cooperative
relationships between youth and adults, (2) a sense of purpose and connection, and (3) youth
agency and @&tacy in evaluative decision®©zer, 2016) YPAR and YPE can be defined am
approach to scientific inquiry and social oga grounded in principles of equity that engages
young people in identifying problems relevant to their own lives, conducting research to
understand the problems, and advocating for changes based on research @(@izrce016,

p.190) The method can become a part of the program, where youth are guided and supported by
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adults to lead and develop a reseaghnda, design a data collection instrument, and implement
it (Arnold & Cater, 2011)Incorporating program participants into the design and implementation
of an evaluation might include recruiting participants, crafting survey or interview questions, and
facilitating interviews or focus grougBulanda et al., 2013; Wu et al., 2018puth participation
in an evaluation design with multiple methods can offer insights into interpersonal and
developmental experiences that adults may struggle to unde(€aed 2016)
Summary

A processfocused evaluation of the quality of aAP program in a communitpased
context offers several advantages. One benefit of this approach is that the evaluation can provide
feedback on how the participant interaction and perception of eachaffats program quality.
Another potential for this approach is that the evaluation can measure how the program is being
delivered and received to ensure program qu@litgiss, 1998)Measuring program processes as
a proxy for program quality is specific to the context, people, and practices of an organization
(Arnold & Cater, 2011)The studies that | have identified to guide practitioners in evaluating
youthradult partnership are procefsxused. | provide an analysis and discussion of them in the

next chapter.
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Chapter 3: Analysis of Three Evaluation Studiesf or Pr act i ti oner 6s G

The section below presents my analysis of the three selected studies. | summarize my
takeaways from each study and identify how the analysis informs the development of a guide to
Y -AP evaluationMy analysis is focused on howggtitioners can measureAP program quality
by reviewing three evaluation studies with similar questions. These studies were selected because
they meet four criterig(l) assess youthAdult partnership within commun#tyased programs, (2)
uses a data dektion instrument that is accessible to a practitioner audience (e.g. survey, rubric,
or rating scale), (3) have clear definitions for successful yadtlit partnership embedded in the
data collection instrument, and (4) have variation in their studulptpn, program type, and
geography! analyze the studies as a preliminary s
which aids communitypased organizations in developing evaluation eAF through three
phases: planning, design, and implementaf@dreiss, 1998).The studies are presented in
chronological order because scholars in the same field of research often reference previous studies
that relate to similar topics (e.g., yotdtult relationships, measuring yotgtult partnership) as

they devéop their own.

Rating Scale of Involvementand Interaction Developed with 4H in Northeast Region

(Jones & Perkins, 2006)

Planning Phase

The purpose of this study fAwas to examine t
involvement and interactiowhen working together on community projects. The major research
guestion addressed by this study was, What are the perceptions of youth and adults toward their
involvement and interaction with one another when working together on community

pr oj €éaness&?Perkins, 2006, p.93)his focus on the perception of both youth and adults
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when working together on community projects is relevant for the intended audience of this project
T both youth and adult practitioners in commushgsed YAP programs.

The 4H program is a locally deliverggrogram with national reach that shifted from a
youth leadership development model to a yeadhlt partnership approa¢What Is 4H?, n.d.)
This study focused on a sybogram of the 44 model, Engaging Youth Serving Community
(EYSC) which emphasized the partnership opportunities of youth and aduwitalicommunities
in 12 states in the Northeast region of the United Stdteses & Perkins, 2006J he study sample
also included two urban communities from the greater Philadelphia area as a test for differences
between rural and urban participants. The urban participants were in the beginningfstagjes
community projects, whereas the rural participants had established relationships with each other
(Jones & Perkins, 2006The authors indicate that the length of time that youth and adults are
working together prior to administering the survey may impact the quality of relationship and the

assesment of youtkadult interaction.

Design Phase

The authors tested the research question
|l nteraction Rating Scal eHprogramiparticipaats ino thelNorheaste n c e
region of the UnitedStates. The Involvement and Interaction Rating Scale is-ile@Brating
systemthatusesaoi nt scal e t o cat e.glbersurnzegtoofis shdrealt i on s
with both youth and adults who are working together on commibaisgd projects to ssss their
perceptions of each other. Approximately half (n=55) of the respondents were youth, and the
remaining were adults (n=53). This tool was tested with adolescent age youth and would be best
suited for replication with youth in that range (agedd 28). The largest age group represented

among youth was those between 15 and 16 years of age (41%, n = 22), followed by 33% (n = 18)
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aged 17 to 18, and 24% (n = 13) aged 13 to 14. Most of the adults (90%, n = 48) were ages 26 and
older. The compositondf he sampl ebés sex was 69% female (n
high percentage of participantsd sex aawul ftesmal
interactions with each other and should be considered when examining programs with either
similar or different compositions

This study does not incorporate yowtlult partnership into the evaluation design;
however, there are opportunities for future uses that could incorporate youth partners. For example,
after the assessment has been corduanbd the scores calculated, some organizations may benefit
from additional discussion of the resullertens & Wilson, 202). Drawing on the practices of
YPE and YPAR, youth members could facilitate those discussions in a focus group or interview

setting(Arnold & Cater, 2011; Bulanda et al., 2013; Ozer, 2016)

Implementation Phase

The questions are designed to help program administrators and participants evaluate
program quality and areas for improvement by agsgdbe extent of youth involvement, adult
involvement, and youtdult interaction.The survey resultsvere summarized, and the group
assigned a category of yowdldult relationship based on the Continuum of YeAttult
Relationships, provided iRigure2 below. The scale offers program practitioners, administrators
and participants the opportunity to assess their current program offerings as aehkas®linen
identify how they might move their programming closer or further from this baseline towards their
desired youtkadult relationship, illustrated in the ContinuuiRigure?2). A key benefit of the rating
scale is that there is no implied superiority of one type of yadltlit relationship over another.
This approach might appeal to a wide audience-8iPYpractitioners that want instruction ormho

to establish a baselirmmdguidance on how their programming could be adapted.
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Figure 2

Continuum of YoutA\dult RelationshipsJones & Perkins, 2006

Continuum of Youth-Adult Relationships

. Consists of programs that are conceived and driven completely by adults,
Adult-Centered Leadership without employing any youth decision making.

. Programs or situations where adults provide guidance for youth, but youth
Adult-Led Collaboration rograms of SEUHIONs W u'ts provide gul youlT Dt you

have some input in decision making, albeit limited by adults’ discretion.

Relationship where a partnership is achieved between youth and adults. Youth

Youth-Adult Partnership and adult participants have equal chances in utilizing skills, decision making,
mutual learning, and independently carrying out tasks to reach common goals.

Youth-Led Collaborations Yout!1 prlm‘arlly develop the ideas and make decisions while adults typically
provide assistance when needed.

Includes programs or activities led exclusively by youth, with little or no adult
involvement.

Youth-Centered Leadership

| mplications for Practitionerdés Guide

The tenure of a program and thgperience of the participants working together may
impact the results of measuring the quality eAl, particularly YVYDM and SANMtherefore, it
may be a best practice to conduct an evaluation-8fPYprogram quality once the program has
been in place foenough time that the youth and adults have developed a working relationship.
The identity and lived experience of program participants also seemed to impact their interactions.
The impact of racial and spatial differenaeas most pronounced with two dhe study groups
from the urban area of Philadelphia, who predominantly identified as African American. Those
program participants did not report positive yoeattult interactions as compared to their rural
peers, who mostly identified as white. An evailoiatof youthadult interaction should account for
how differences in geography and socioeconomic class, as well as racial and gender identity, may
impact the interactions between youth and adults. Finally, one benefit that | find from the use of a
rating £ale that matches with a Continuum of Youttult Relationships is that it offers a non

judgmental approach to assessing the current condition as a baseline and incorporates opportunities
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for change. This growth mindsetiswalll i gned wi t i & WweAPHds bpgosed tpt h s

a Andeficito view that other youth programs ma
Cross-National Study Tests Two Measures of YAP (Zeldin et al. 2014)

Planning Phase

The purpose of this study was to operationalize a measureAét that would be suitdd
for future research and practitioners. Zeldin et. al. (20%4}¥ the following definition of -AP:
At he practice of youth and adults working toge
f a s h(p.289) dhe authors conducted a revieweaipirical and theoretical analysis ofAP to
identify the key components of-XP that could be operationalized. The authors reviewed existing
practitioner literature to determine what words and phraseology is used to assess programs. The
measure focusesndwo components youth voice in decisioimaking (YVDM) andSupportive
Adult RelationshipY VDM i's defined as Ayouth believing t
to influencedecisioma ki ng t hroughout the | i f e Supgorthen i nit

Adult Relationshipi s defined as Ayouth believing that

|l earners by the adul(Zeldinewal,t2Zbld)whom t hey interac

Design Phase

They developed and piloted a survey that uses apfvet Likert scale to asseswe
statements osupportive Adult Relationshipand four statement®n YVDM. The survey was
administered with programs that sdiscribe as employing a positive youth development
approachThe survey also incorporates previously defined measikezagency, empowerment,
selfesteem, and school gradestestif the new Y-AP meaure would concur with them or not.
In addition, the survey includes tvathermeasures tbelp the researchers determihéhe new

Y -AP measurgare capturing what they were designed to (e.g., supportive adult relationships and
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A

YVDM) rather than partipg a nt s 6 poépragranp quality, safe environment, and program
engagement
Implementation Phase

The survey was used with a crasstional cohor{n=610) and included respondents in the
United States (n=141), Malaysia (n=328), and Portugal (n=14%)r&sults werevell-distributed
f or r es p ohodesen hesatial glentity of the cohort members was skew&dpercent
of the study cohort identified as Asiaand 23 percent identified as Latino or Hispanichis
summary data on the respondentdés raci al I dent
example, in the United States, only 8.5 percent of the cohort identify as Asian and 7.1 percent
identify as Latino, whereas in Portugal 91.5 percesntifly as Portuguese.

The authors conclude that the measure can and should be tested in other cohorts and studies,
while acknowledging the limitations that quality AP implementation can pose. They suggest
that the principles, values, and strategies GAFY must be iteratively integrated into an
organi zationds pr ogr ambe autis mdknowledgeettsat, oneaoh the f u n «
l' i mitations of this study are the socially co
how those definitins vary based on cultural and geographical context. This limitation can be
communi cated in the practitionerodés guide by a

evaluation.

Implications for Practitioners Guide

The authors employ a statisticaladysis to validate their findings because the study includes
multiple factors, and they are attempting to create a new measuré®rtiyat has not been tested
before. Inferential statistics that allow researchers to make predictions about the signifitanc

their findings are useful for the authors of this study. However, a practitioner audience will not be
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developing new measures of-AP and the same sort of statistical testing to confirm the
significance of an evaluation study is not necesganyold & Caer, 2011) Descriptive statistics

that explain the results and help them to make sense of the data collected are a useful tool for this
practitioner audience. Another key learning from this study is that the authors point out different
communitesdefie fAyout ho and dadul(Zeinevalt 2014wl beous ag
importantforpr act i ti oners to clarify the age range ¢
an evaluation.Finally, it seems that the authors combined racial identity categories when
summarizing the study samplehe lack of nuance when racial identity data igragated can lead

to insufficient conclusions about-XP.

Rubric Designed to Measure Four Dimensions of AP (Wu et al., 2016)

Planning Phase

This rubricis intended to be a tool for peer or safsessmeras well aglata collection by
youth workers, admistrators, and evaluatofé/u et al., 2016)Wu et. al. published a rubric with
four dimensions with 20 questions that use afiee Likert scal§Wu et al., 2016)They defined
the context for using this rubric as fAany set
together withextesi ve di al ogue (Wuwetal,h2016)thelnaad apgicatoh af
this rubric is useful because it can be applied in a varietyAPYontexts.

The authors adapted an existing universtynmunity group partnership between
Michigan State University (MSU) and tiNeutral Zone in Ann Arbor, Michigan to conduct this
research. The Neutral Zone is a fofit organization established in 1998 that is recognized for
their approach to youthdult programming; youth hold leadership roles within the organization

and they bare best practices on how to incorporate more ydu#en models into organizations
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with trainings for other organizatioif@/u et al., 2016)The researchers are based at MSU and had

previously worked with staff and youth members of The Neutral Zone.

Design Phase

The four dmensions to assess-AP program quality are authentic decisimaking,
natural mentors, reciprocity, and community connectedness. Each dimension is composed of sub
parts which are rated with a Likert scale of 1 to 5, and the ratings of 1, 3, and 5 dedudptions.
where a rating of 1 represents the lowest quality, a rating of 3 represents{b@miicnd a rating
of 5 represents the highest quality.

AAut hent inca kd edgiosiiossn defined as dAyouth are
maki ngo. T h epants toahisaliménsion ef the tltric that assess the extent to which
youth are involved in the deciotiiomnsdeffi ntehde aosr
intentionally support relationships -patdtdhh yout
this dimension of the rubric which assesses the extent that adults provide supportive-and non
judgment al gui danoc ey oauntdh fpsacratfnfeorlsd.i nfgRdbe cti pr oc i |
adults work toget her a-partsgpohthis direenserothat afdessasdhe ar e
interactions and relationship dynamics betwee
defi nédutals d&@r e engaged i n c o4parizalthis dinessionthatl her e
assesaspects of how program participation can i1
community.The scores are averaged for each dimension and then summarizetbfal score
illustrated inFigure3.

The rubric was developed in four phases: an initial draft and pilot observation to build
consensus; ten additional obserwas of meetings and activities; a focus group analysis of rubric

design and phrasing that included Neutral Zone staff and youth members; and a final review for
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accessibility and usability through MSU. This rubric was not tested with a study population and
there is no Ai mplementationo phase or results
publicly available through an online platform and request that practitioners use the rubric to collect

data in their own organizations and for the purposesiing the effectiveness of the rubfWu

et al., 2016)

Figure 3

YouthAdult Partnership Rubric Scoring Sheet, Wu et. al., 2016

Please share your data for improvement of the Rubric by
Youth-Adult Partnership Rubric either entering the data in the PDF form and clicking the
submit button below, faxing the pages to (517) 432-9541
or emailing to wuhengch@msu.edu.

Dimension 1: Authentic Decision-making—Youth are involved in meaningful decision-making AVERAGE

1.1 Youth's voices are shared and valued.

1.2 Youth participate in authentic decision-making.

1.2 Youth have key leadership roles or responsibilities.

1.4 All youth fully participate in the conversation.

1.5 The organization's culture or by-laws supports youth governance.

Dimension 2: Natural Mentors—Adults intentionally support relationships with youth to help them develop AVERAGE

2.1 Adults support youth with appropriate boundaries.
2.2 Adults are intentional in utilizing tasks to enhance youths' experiences and skills.
2.3 Adults are able to work with youth to maintain an organized, inclusive and collaborative environment for all.
2.4 Adults are resourceful and intentional in enhancing youth's social capital.
2.5 Adults are active listeners; youth reflect and develop own ideas.
2.6 Adults help youth think through the complexity of issues and respect whatever conclusions they reach.
2.7 Adults help youth think about goals and possibilities for the future, and identify steps to achieve them.
2.8 Adults celebrate youths’ progress, strength or success.
Dimension 3: Reciprocity—Youth and adults work together as partners AVERAGE
3.1 Youth and adults create mutual agenda.
3.2 Youth and adults exchange ideas as supportive peers.
3.3 Youth and adults work collaboratively as supportive peers.
3.4 Youth and adults are co-learning partners.

Dimension 4: Community Connectedness—Youth are engaged in communities AVERAGE

4.1 Youth develop a sense of community through program involvement.

4.2 Youth are active contributors to the community.
43 Youth gain essential social capital through program involvement.
Do you have any feedback on the rubric? TOTAL

There is more flexibility for participants who identify with multiple racial identities and
gender expressions to be represented in an evaluation wherbtleancludes the option to not
disclose. The racial composition of study participants in progrbsergations reflected the
demographics of the Neutral Zone; approximately half of the participants identify as white and

half identify as people of coldWu et al., 2016) The rubric has a section for practitioners to
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qguantify the number of participants in their program, udsig how many youths, how many

adults, and the racial and sex composition of

Implications for Practitioners Guide

The benefit of a mukdimension rubric is that a practitioner can choose which dimension
they wish to measure. For example, two dimensions AP reciprocity and youth voice in
decisionmakingi could be measured if practitioners want to know the quality of their program
process based on the criteria of collaboration and youth voice. Theiswisaally appealing and
offers instructions to guide both program participant and practitioners. In addition, three out of the
five ratings have definitions to describe what it would mean to select each one, offering more
clarity for the user. In my exgsience, visual appeal and clear instructions are two best practices
for a practitioner audience. Another key distinction for this rubric is the way that the evaluator can
collect personal information about the participants. The ability to not disclasealait racial and
gender identity can provide more flexibility; on the other hand, it may impact how the data can be

summarized.

Analysis ldentifies Three Dimensions for Evaluating YAP
Based on the analysis of the three selected studies, and a retheviteiraturel identified

three dimensions that | can offer ideas and suggestions for practitioners to evaluate in Chapter 4.
Youth Voice in DecisiorMaking, or YVDM, is identified in all of the selected studies; it is
referred to aso(Jonen&Perkinsi2008)o i & 8 mk @ Antat icn(glwet i si on
al., 2016) and fAyout h -maok icfEgdim et al.d20D14)Ssppative Adult and

Natural Ment or or SANM, I's i dentified in all t he
i nvol v(domes & Pedkins,2006) Ainat ur @Muetale2®16p rasmdd Asuppor t i
rel at i @eldntletiap, 20d4)Finally, YouthAdult Reciprocity and Interaction is found in

two of the three studddes i nt e(dones & Pekinse200@pdd t o a



33

Areci p(Woetialt, 2066) One measure that i's not i ncl u
Connec(Wu etnab, 2016) This is more a measure for participant experience within
communitybased programs and not specific teAP (Checkoway et al., 1995%ince it is not a

measure that is specific to the implementation and program qualityA®,Y decided to leave it

out of this project.

Table4 lists each dimension and additiomationale for selectingach one

Table 4

Selected Dimensiorier P r a ¢ t i Guideto Evaluatsg YAP

Dimension | Youth voice indecision | Supportive adults as Youth-Adult
making (YVDM) natural mentors (SANM) Reciprocity and
Interaction (YARI)
Description | Youth voice in decision| In addition to the Scholars agree thg
making is validated as & experience of youth, the| when youth and adult
key determinant of experience of adults and work together as a pa
guality youthadult how youth perceive of a team on &
partnership programs | them, is an important community project
because it supports the| measure of YAP both adult and youtl
developmental needs o] program quality to atitudes towards eac
adolescent youth and | evaluate. other can improve. Ii
focuses on the In fact, asupportive adulf addition, there are
collaborative processes relationshipis one of the | positive  developmen
(i.e. decisioamaking) Ancritical k | benefits for youth whel
that characteriz®¥-AP | in aquality youth they work on
(Camino, 2000; Lerner,| program(Roth & collaborative team
2005) BrooksGunn, 2016) with adults (Camino,
2000; Lerner, 2005
Zeldin et al., 2013)

The following chapter synthesizes the analysis in this chapter with the literature review findings
in Chapter 2. Chapter 4 presents a peraduttt i ti on

partnership program processes.
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Chapter4:Pr actitionero6s Gé&AP de to Evaluat:i
This is a framework for youyouth and adulpractitiones in communitybasedyouth
programsto follow in the process of developing an evaluation of yadthlt partnership (YAP).
The next section provides more @iétabout how YAP is different from other types of youth
programs, why you should evaluate it, the data that you need to evalAftearid what the guide
does (and does not) include.

What is Y-AP and how do you know?

Y -AP is different from other types of youth programmimgother types of youth programs
that are not YAP, youth may not have control over their work, or have the chance to work in
teams with the adults, and adults are the final decisiakers.In Y-AP programs youth and
adults collaborate on shared wavken they interact witlkach otheryouth practitionerhave a
voice inany decisions that are ma@ad adults provide supportive mentoring

Why would you want to measure and collect data abefP?

There are multiple reasons why your organization would want to measdreollect data
aboutY-AP. If you are notn aY-AP program but you are interested in whatauld belike, you
may be interested in how youth and adults feel about the possdifilityre youth voice, adult
support and collaborative youthdult interactionlf you arecurrently in aY-AP program you
might wantto checkhow program participants feel abdbe current status ofjouth voice, adult
support andcollaborative youtkadult interactionA third reason why you might want to measure
and collect data about-XP is if past or current participants have expressed contkatsven
though you are currently in a-XP program, there ialack of youthvoice, weakadult support

and minimal collaborative youtadult interaction
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Three data measures forAP and why you shouldsethem

Since Y-AP is different from other types of youth programs the data that you collect to
measure a YAP will be different fromthe data that other types of programs would collect. Data
to measure a YAP should represent how both adults and youth feel albat happens in the
program.There are three measures that you should consider collecting data for.

One data measuig youth voice in decisioamaking or fiY outh Voiced Youth Voiceis
more thanyoung people expressing their ideas. kAR, youth are actively involved in making
decisions that affect their lives. Measuriguth Voicecan help yownderstand ifyouth are
involved in highstakes decisions in your program or organizatidhe goal of evaluating this:
to learn how youth and adults feel about youthkinggroup decisions; to learn how youth voice
impacts your organization; or, tomderstand theurrent experiencesf youth participants as you
work towards more youthoice inprogramming’

A seconddatameasures supportive adults as natural mentorsor fAdult Supporo.
AAdul t rBpregsegnts thetrale ah adulimentorin a youthadult pamership In high quality
Y-AP, youth partners believe that they are trusted as both leaders and as feBneeastions and
ideas of adults are just as important as the actions and ideas obyecatse a supportiasult
mentor can impact the expanee of youth in a YAP program. Youth partners should feel like
they are trusted by adult partners to do the work that is asked of them. The type of support from

adults in a ¥AP can vary. The level of adult support may be different if it is an deldiifroject,

1 (Wu et al., 2016)
2 (Jones & Perkins, 2006; Wu et al., 2016; Zeldin et al., 2014)
3 (Zeldin et al., 2014)
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a youthled project, or if there is youtadult collaboration on the projetThe goal of evaluating
this might be to learn more about how youth perceive adults or how adults perceive tieir role.

A third data measurés youth-adult reciprocity and interaction, or fiCollaborative
YouthrAdult Int e r a cAt quadity \6AP cancreateopportunities for youth and adults wirk
togetheron projectghat impacttheir communiies. Sharing ideas and solving problems together
benefit both yout and adult§.The goal of evaluating this would be to learn how youth and adults
work together and their perceptions of that collaboration.

A procesgocusd evaluatioron program quality

| suggest that you develop an evaluation whilprogram ign session(e.g., a process
focused evaluation) instead of collecting data after your program has ended (e.g., an outcome
focused evaluation)Y.he three data measures foiAP listedabove are b&sl onhow people think
about and relate to each oth&his kind of datashouldbe collectedwhile a program is still
happening so thadihe data can be as accurate as possiblelzangedo the prograntan be made
if needed. An evaluation commonly happens three phases: planning, design, and
implementation. In the planning phase, you will need to decide why you want to evaluate your
program, or the Apurposeo of the evaluation.
be involved in the evahtion and when it will happen. You also need to decide what you want to
measurd youth voice in decisioimaking, supportive adults as natural mentors, and/or youth
adult reciprocity interaction. You can measure one, two, or all three. Whatever you thoose

measure should be connected to the purpose of your evaluattbe.implementation phase, you

4 (Jones & Perkins, 2006)
5 (Jones & Perkins, 2006; Wu et al., 2016ldiie et al., 2014)
6 (Jones & Perkins, 2006; Ozer, 2016)
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will need to decide how you are collecting data, who will be collecting data, and what might impact

your results.

This guide doesot include This guidedoesinclude

- A comprehensive - A framework with prompts for you toeflect on
presentation on how to do within the three common phases of an evaluat
an internal evaluation planning, design, and implementation

- Advice on the right time - Three ways to measure-AP program quality:
and size of an evaluation Ayouth voiceo, ARadul t
that matches your and respecto
resources - A case study that applies each question prom|

- Advice on how to use the ahypothetical organization that mirrors real wo
results of an evaluation experiences

- A sample of preexisting data collection as well
as ideas for adapting those

Using thecasestudy

A case study is1cluded so that you can see how this process might happen irveorédhl
setting. You may find it helpful to notice how your organization compares to the case study
example, if at all. There are many ways that an organization may decide to plan, dedign,
implement an evaluaton of-AKP and the case study i s Thisust on
hypotheticalorganizationhas multiple program areaand one of the program areds a youth
programlt has been around for 20 years and there has not hesmluation of the youth program.
The leaders of the organization say that theyaugeAP modelfor the youth programy outh are
paid toparticipateand there is onadult practitioner that collaborates with 15 youfiwo youth
are also a part of an agdary board thatnakes decisions about the organization thedest of the

advisory board is adults
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Planning Phase

Planning Question1: Why does your organization or group want an evaluation?

Case StudyYouth practitioners both past and preseinthave expressed concern that there
not enough Youth Voice, Adult Supppar Collaborative YoutAdult Interactionwithin their
program or the advisory board. The aguéctitioner in the youth prograime concerned that
they @nnot provide enough support for the large group of youth in the program. On the
advisory board, youth are either not listened to or adult memeRpress interestut ultimately
do not act oryouth ideas

Guidance You may conduct an evaluation for aiedy of reasons. YAP program quality is bes
measured when it focuses on what is happening while the program is taking place (prot
contrast to what happened after the program finished (outcome). There are several
evaluation questions thabur organization might ask that relate to the quality of prog
processes, such as: Ahow should we chanct
Awhat can we learnAn from this experience
Planning Reflection 1 Write down at least tworeasons why your organization wang an
evaluation

Reasor#l:
Reason#2

(Optiona) Reason #3:

7 (Weiss, 1998)
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Planning Question 2 What are the resources and limis within your program for an
evaluation?

Case StudyA resource for this evaluation is the youth practitioiidigey want to understan
why the program isndét going the way th
is the timing of the program the youth practitioners aie the progranyearround for two
years This will give them time to develop questions, collect data, lanth from it A
limitation of this evaluation is that other adults in the organization may not think that tr
an issue that needs to be evaluated. Another limitadf this evaluation is that the progre
takes place during the school year after the school day. Youth practitioners are at the |
for only five hours per week and there are other program goals that they want to me
youth and adult practitiome need to incorporate the evaluation into the other program
and have the new plan approved by the
Guidance Plan an evaluation that matches the limits and resources of this organizati
evaluation requires time, peeptommitted to it, a tool to ask questions, and a tool to cc
responses. Program participants may not have a sufficient understanding of the goe
evaluation, and it will be your shared responsibility to determine what you can contrik
an ewaluation®

Planning Reflection 2: Identify at least one resource and one limitation foyou to do an
evaluation

Resource(s):

Limitation(s):

8 (Arnold & Cater, 2011)
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Design Phase

DesignQuestion1: What do you want the evaluation to measure?

Case StudyThe youth and adult practitioners in the youth program attyaethey wanto
conduct an internal evaluation that as
Adult Support or Collaborative YouttAdult Interactioni n o ur Pheggalofahis’
evaluation is for the youth and adult practitioners to understand how the program is ct
working so that they know what needs to change to improve it.
Guidance The purpose ofjour evaluation should be directly tied to what you decide to
meaure?
Design Reflectionl: Keep in mind your reasons for an evaluation (Prompt 1) and igk
one, two, or all three of the dimensions to measure

0 Youth Voice

0 Adult Support

o0 Collaborative YouthAdult Interaction

9 (Weiss, 1998)
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DesignQuestion2: What program will you evaluate, with which people, over what time
period?

Case StudyThe practitionersvant to evaluate the youth program that is just one area ¢
larger organization as well as the advisory board. This means that some adults, as well
members, should participate in the evaluatibmay not be possible for afiouth members
of the youth program to be involved in an evaluation of the youth progFam.youth
practitioners agree that whoever participates in the evaluation should be able to col
being a part ofheevaluation forthe full amount of timeThe practitioners ageethat it would
be beneficial for a youth member of the advisory board to be a part of the evaluation :
The youth have been working together for eight months. Since they have experience \
together, and there are 16 months left in then®hthyouth program, both the youth and t
adult practitioners agree that it would be the right time to do an evaluation.

GuidanceA new program with developing relationships between youth and adults may
different results when compared to a programithatbeen in place for longer with establis!
relationships between youth and adtd#$his may determine what program you evaluate
when.If you want to collect data about Youth Voice, Adult Support, or Collaborative ¥Yc¢
Adult Interaction, yu maywant toconduct an evaluatiowith both youth and adults at tw
or three points in time. The first data collection would be to know the current experie
both youth and adulist hi s i s your fbaselineo. Aft
collea data a second timend third timeto see if the experiences of youth and adults t
changed and c¢ o mp alfyeuhave acohort mhobed yoi damasseds a pro
using different cohorts and comparing their experiences.

DesignReflection 2: List the people that you believe should be involved in your
evaluation.

10 (Jones & Perkins, 2006)
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Implementation Phase

Implementation Question 1: How will Youth Voice and Collaborative YouthAdult
Interaction be a part of your data collection strategy?
CaseStudy: The youth and adult practitioners ask other youth programs in their netwol
are referred to use a survey that has already been used by other youth programs to ui
youth and adult experiences of Youth Voice, Adult Support, and Collaborative -¥Aduth
Interaction.They like what the survey can offer but want to add their own spin to it, s
youth practitioners decide to have a youth focus group and an adult focus group, plus
adult focus group to discuss the results of the survey aratpsettings. The youth devel
the questions for the focus groups and facilitate the youth focus group as well as the
adult focus group. The adult practitioner facilitates the adult focus group with the adt
the advisory board.
Guidance The data collection strategy should reflect the principles and valuesAi? Yy
incorporating youth in the process. This can look like surveys designed by youth or inte
and focus groups facilitated by youthThis process is called Youth Participatyaluation
(YPE) or Youth Participatory Action ResearéhYouth practitioners will need training ¢
how to facilitate a group conversation if they do not have this skill already. They ma
need support for how to lead an interview conversation wythugh peer and with an adu
With youth as evaluators and collaborating with a supportive adult to learn necessan
the evaluatiortanbecome a part gfour Y-AP program.
Implementation Reflection 1: Select which type of youthparticipatory evaluation you
will use in your data collection

o Youth facilitate focus groups

0 Youth lead interviews
0 Youth write interviewand focus grouguestions

11 (Bulanda et al., 2013)
12 (Arnold & Cater, 2011; Ozer, 2016)
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Implementation Question2: What factors (internal or external) might impact the
results o your evaluation?

Case StudyThe youth and adult practitiongeint out that thenembers of the youth progra
are mostly Black and Latina women, as well as white women, and a few Black and
men. Theadult members of the advisory boam majority white men and there isneLatina
womanmemberThe adult advisory board membersy@®een recruited from local business
financial institutions, and higher educatidine youth members of the advisory board are |
Black womenAll the youth memberattendpublic schoal except for two who attend priva
school The adult practitionein the youth prograns anAmeriCorpsVISTA intern who is
paid minimum wage

Guidance The identity and lived experiencef an individual will influence how they
collaborate with their program peé#sThis could include their racial and gender identities
well as the beliefs and class background that frame how they see theAillatiése factors
can influence your results and should be accountedr'fa .beliefs of program participan
about the rke of youth and the role of adults could have an impact on the Youth Voice,
Support, and Collaborative Youthdult Interaction that is necessary irAP.** Theremay
bedifferences in racial identity, gender identity, and class experleteeeen youth and adu
participants If they do notyet know howto work togetherand embrace their difference
participants may struggletoe s pect each other, under st

The image below frorthe Youth-Adult Partneship Rubric shows one way that you can ki
track of the similarities and differences of the program participants with the number of
and their demographics, as well as the number of adults and their demogtaphics.

Implementation Reflection 2: What are somedentities and experiences that
participants share? What makes them unique%eneral descriptions are appropriate an
be mindful to avoid harmful stereotypes

Share

Unique
Youth-Adult Partnership Rubric “_ “ N 1 v
-

b i

DATE:
NUMBER OF YOUTH:
Male Female Undisclosed

White Black Hispanic Asian Other/Undisclosed

NUMBER OF ADULTS:
Male Female Undisclosed

White Black Hispanic Asian Other/Undisclosed

AGE RANGE OF THE GROUP:

13 (Zeldin et al., 2014)
14 Jones & Perkins, 2006
15(Wu et al., 2016)
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Implementation Question 3:What methods will you use to conduct thevaluation?

Case StudyThe youth and adult practitioners ask other youth programs in their netwoil
are referred to use a survey that has already been used by other youth programs to ul
youth and adult experiences of Youth Voice, Adult Support, and Collaborativé-Aoult
Interaction. They like what the survey can offer but want to add their own spin to i,
youth practitioners decide to have a youth focus group and an adult focus group, plus
adult focus group to discuss the results of the surveypiarate settings.

Guidance The method that you choose and data that you collect should be a r
information aboutyour programt® You can conduct an interview or focus group witt
specific group or groups of people to get a more detaifedmation about their experience
You can also distribute a survey or rubric that has multiple statementsAdhand people
can rate how well the statement reflects their own experience using a rating ¥®tecan
use nultiple methods to collect dérent types of datandprovide your organizatiowith a
more accuratpicture ofY-AP program qualityt’An evaluationwith multiple methods migh
first collect data with a survey and supplement that with interviews, focus grou
observation, or someombination of these things.

There are three data collection methods described below that have already been u
other communitybased programs and are appropriate for you to use in your prc
evaluation. The tables below explain where each metbigs from, who can use it, why y«
should use it, how it works, and whatAP measure(s) the method can collect dataEach
method has at least two instruments that you can use to colle¢o sa¢asure Youth Voice
Adult Support, and/o€ollaborative YoutkAdult Interaction. The graphic below shows h
the three methods are separate, but they can be used together to collect dataA&bdineYe
are also instructions on whidhstruments you can use to measure Youth Voice, A
Supportand/or Collaborative YoutAdult Interaction

Youth-Adult
Partnership

Involvement
and
Interaction

Youth-Adult
Partnership

16 (Weiss, 1998)
17 (Mertens &Wilson, 2012)
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Method Name

Involvement and Interaction Rating Scale

Where the metho
comes from

Created in 2006 by a research team at the University of Kentuck|
the national 44 program.

Who can use th

method and where

Youth and adult participants in communligsed youth programs

Benefits of thisA fAjudgement f r eyeéof yostmdul relaienshig

method your program is based df.The rating scaleaks not assume that o
type of youthadult relationship is better than any oth#rallows you
to conduct an initial evaluation to determine the current conditiong
then,if desired, to conduct followap evaluations.

How it works The instrument is divided into three parts with indicators aboyto

invol vement 0, fAadul tadiudwvoli wwam
38 statements total that participants rate based on howh rthe
statement reflects their experience using apddt scale of

Airelationship qualityo

Y-AP data that this
method measures

Youth Voice (measured by Youth Involvement)

Adult Support (measured by Adult Involvement)

Collaborative YoutkAdult Interaction (measured byYouth-Adult
Interaction)

Method Name

Youth-Adult Partnership Survey

Where the metho
comes from

Created in 2014 by a muttiational research team in the United Sta
Portugal, and Malaysia with communibased youth programs

Who can use thd
method and where

Youth participants in communitgased youth programs

Benefits  of  this| A survey can be used multiple times and you can compare the r¢

method This survey is designed to he
Afadular tsaupipmpact program qual.

How it works The instrumentollects datan four statementgbouti y o ut h

decisioama k i n g ofive astatdments abouth suppor t
el at i §mashistatpnsent is rated with a figeint scalewhere

represents M2s trreopnrgel sye ndBirepradgats
nei dishgeee or agréed r epr e s e and S represgnt
strongly agreeo.

-

ot 3N =

Y-AP data that this
method measures

Youthh Voi ce ( measur ed
Adult Supporft measur ed by

b ynaking ¢ u

t h
Asupportiv

18 (Jones & Perkins, 2006)
19 Zeldin et al., 2014)
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Method Name

Youth-Adult Partnership Rubric

Where the metho
comes from

Created in 2016 by Michigan State Universigearchers in partnersh
with a communitybased organization in Ann Arbor, Michigan

Who can use th

method and where

AAny setting that i nvolve mul
with extensive di al®dgeuubrictam besex
with youth and adults.

Four components give you the choice to collect data for all of the
only a few. This rubric is best suited for programs that want to evg
the dimensions that make-AP unique: reciprocity and aughtic
decisionmaking. The rubric is visually attractive, uses a-iteen scale,
and provides descriptions for the scale item 1, 3, and 5.

Benefits of this
method
How it works

The instruments divided intofour dimensionsthat collect data ol
flauthentic decisioma ki ng or,al A nnaetnut or s 0,
Acommuni ty . Eaochdimensianaf the ubric has multiplg
subparts that are averaged to reach a total score for that componel
four dimensionsare summarized for a total score by combining the
averages ah dividing them by the total possible score (5), tl
multiplying it by 100% to calculate the percentage.

Y-AP data that this
method measures

Youth Voice (measured uthentic decisiomaking
Adult Support (measured matural mentons
Collaborative YoutkAdult Interaction (measured bgciprocity)

20\Wu et al., 2016
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|l f you want to measur e Y aadollectiohinstraneents consi de

Authentic
Decision
making
(Rubiric)

Youth Voice Youth
in Decisions Involvement
(Survey) (Rating)

Statementsn Youth Voice in DecisieMaking from YouthAdult Partnership Surveit

Rate each statement on a scale of 1 to 5, 1 represents strongly disagree and 5 represents strongly
agree

1. | have a say in planning programs

2. The adults take my ideas seriously

3. | am exmcted to voice concerns when | have them

4. | am encouraged to express my ideas and opinions in this program

2l(Zeldin et al., 2014)
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Youth Involvemerindicators from Involvement and Interacti®atingScalé?

For the items below, think of your current community project and the youth and adults in your group/
team. The purpose of this survey is to allow you to rate the levels of youth involvement with other youth,
adult involvement with other adults, and youth working together with adults. Place an “X” (within the
middle boxes) near the statement that you feel is the most accurate. For example, if you feel the statement
on the right or left best describes your situation, you would place an “X” in the box closest to that
statement. If you believe that both statements are accurate or somewhat accurate, then you would place
an “X” at or near the middle. See the example below:

EXAMPLE
Youth and adults do not have X Youth and adults have lots of
lots of fun. fun.

Youth Involvement Indicators

2

3

4

5

6

7

8

9

10

Youth take little initiative in

Youth take lots of initiative in

vote in the decision-making
process.

working on projects. working on projects.

Youth show up late for Youth arrive to meetings/
meetings/events. events on time.

Youth make few decisions for Youth rely on themselves to
themselves, often relying on make key decisions.

the decisions of adults.

Youth have very little access Youth have full access to

to information that is needed information that is needed to
to make decisions. make decisions.

Youth rarely share ideas Youth frequently share ideas
about things that matter to about things that matter to
them. them.

Youth do not have an equal Youth have an equal vote in the

decision- making process.

Youth do not help one
another in developing new
skills.

Youth help one another in
developing new skills.

Youth have no interest in
being involved with this
project.

Youth are very excited about
being involved with this
project.

22 Jones & Perkins, 2006



Authentic DecisiofMaking Dimension from YoutiAdult PartnershigRubric?®

DIMENSION 1:

Authentic Decision-making—Youth are involved in meaningful decision-making

Adults dominate group Adults frequently solicit youth's | Adults intentionally support NOTES
discussions. Youth voice is inputs, but new perspectives youth voice; new perspectives
rarely solicited or valued. are rarely incorporated or are as valued as past
11 extended upon. experiences.
Youth's voices are | During meetings: Adults During meetings: Youth are During meetings: Youth
shared and valued. | c"h2n9e topics. interrupt invited to share their thoughts | challenge routines and new
youth or push youth to but their presence is mostly possibilities are discussed
follow their decisions. tokenized. thoroughly.
During activities: Adults During activities: Youth During activities: Youth
direct and instruct youth contribute new ideas for an contribute new ideas for
throughout the activities. activity, but new ideas are activities and are encouraged
rarely accepted. to try them out.
Youth participate in little Youth participate in some Youth participate in all NOTES
or no decision-making. decision-making, but not on decision-making, including
Decisions are mainly made by |important items. Youth tend both low- or high-stake items.
adults. to seek adults’ approval for
12 decisions or next steps.
Youth participate mmwnm Dwinnmwnen During meetings: When
in authentic planning a special event, all | planning a special event, youth | planning a special event,
decision-making. decisions have been made by | only get to vote on trivial or adults collaborate with youth
adults. Youth are there to do | smaller Issues (ordering food). | on decisions.
the work.
During activities: Aduits During activities: Adults During activities: Adults and
decide what subject areas consult with youth on what youth collaborate on ideas or
youth will learn. subject areas they'd like to contents for subject learning.
learn before adults make
decisions.
Youth have minimal Youth have some leadership Youth take on key leadership | NOTES
leadership roles and roles and responsibilities, but | roles and responsibilities
13 responsibilities. Adults are they are low-stake. that further develop their
Youth have key the leaders of the group. skills and networks.
leadership roles or During meetings: Youth are | During meetings: Youth act as | During meetings: Youth act
only responsible for small meeting co-facilitators but as co-facilitator and lead the
roles and tasks. only participate in note taking | discussions.
or rarely lead the discussions.
During activities: Youth During activities: Youth lead During activities: Youth
learn from adults and do not | the ice-breaker activities, but | co-teach with aduits and
demonstrate or lead anything. | not high-stake activities. demonstrate the activities.
A few youth dominate the A few youth dominate the Youth participation is NoTES
conversation and act as conversation. There is some | even. Youth may decline
representing the whole group. | intention in trying to balance | the opportunity to speak
There is little to no intention | out unequal power among up based on their own
14 in trying to balance out youth, but it often fails. comfort level but their full
All youth unequal power among youth. participation is present.
participate fully in | puring meetings: Only a few | During meetings: Only a few | During meetings: Almost all
the conversation. youth pay attention to the youth pay attention to the youth pay attention to the
meeting. Facilitators do not meeting. Facilitators try to meeting.
try to engage others. engage others but often fail.
During activities: Only a few | During activities: All youth are | During activities: All youth
youth are encouraged to encouraged to present their are encouraged to present their
present their work. work, but only a few want to work. The majority of them
do 5o want to do so.
s (1] © 0O OOOO®O®
The ’S | Youth have no explicit roles | Youth can take on certain Youth are part of the whole | NoTEs
culture or by-laws | heyond being a participant in ip roles in prog ization g e,
supports the organization. activities, but not for as demonstrated by explicit
governance. the whole organization roles they have across the
governance. organization.

2Wu et al., 2016
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|l f you want to measur e A Ad athcollecSonipsiriomerttso , consi

Natural

Mentor
(Rubric)

Supportive Adult
Rel/g?iglrfship Involvement
(Survey) (Rating)
Adult
Support

Statements oBupportive Adult Relationshfpom YouthAdult PartnershigSurvey*

Rate eaclstatement on a scale of 1 to 5, 1 represents strongly disagree and 5 represents strongly
agree

Youth and staff trust each other in this program

There is a good balance of power between youth and adults in this program
Youth and adults learn a lot from vikimg together in this program

In this program, it is clear that youth and adults respect each other

Adults learn a lot from youth at this program

arwnpE

24(Zeldin et al., 2014)



Adult Involvemenindicators fromlnvolvementnd InteractionRatingScalé®

For the items below, think of your current community project and the youth and adults in your group/
team. The purpose of this survey is to allow you to rate the levels of youth involvement with other youth,
adult involvement with other adults, and youth working together with adults. Place an “X” (within the
middle boxes) near the statement that you feel is the most accurate. For example, if you feel the statement
on the right or left best describes your situation, you would place an “X” in the box closest to that
statement. If you believe that both statements are accurate or somewhat accurate, then you would place
an “X” at or near the middle. See the example below:

EXAMPLE
Youth and adults do not have X Youth and adults have lots of
lots of fun. fun.
Adult Involvement Indicators
2(3|4|5|6|7[8]9]10
Adults display a sense of Adults display a willingness
wanting to control youth. to accept and nurture youth
leadership.
Adults never listen to the Adults always listen to the
suggestions of youth. suggestions of youth.
Adults always take over Adults never totally take over
everything when working on everything when working on
project activities. project activities.
Adults do not learn new Adults learn new skills from
skills from one another. one another.

concerned with community
change.

Adults never take the ideas of Adults always take the ideas of
youth seriously. youth seriously.

Adults command youth to Adults encourage youth to
follow the directions of adults. come up with their own ideas.
Adults have no interest in Adults are very excited about
being involved with this being involved with this
project. project.

Adults are not very Adults are very concerned with

community change.

25 Jones & Perkins, 2006
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Natural MentorDimensionfrom YouthAdult PartnershigRubric?®

¥ DIMENSION 2:

Natural Mentors—Adults intentionally support relationships with youth to help them develop

26\Wu et. al.,

2016

Adults do not provide Adults support youth but fail to | Adults support youth with NOTES
sufficient support for youth. | maintain ( ( i i
21 During meetings: Youth During meetings: Youth express | During meetings: Youth
Adults support express a concern but receive | a concern; adults overreact and | express a concern; adults
youth with no support from adults. take it on a personal level. check in with youth and
appropriate provide supportive advice.
boundaries. During activities: Adults | During activities: Aduits During activities: Adults
overlook an individual youth's | spend the whole session acknowledge an individual
interest. discussing an individual youth's interest and direct
youth's interest. them to valuable resources for
advanced learning.
Youth take on activities that | Youth take on activities that Youth take on activities that | NOTES
have limited opportunities to | could be challenging and are could be challenging and are
strengthen or develop new i with jti i with opportunities
experiences and skills. Adults | to strengthen or develop to strengthen or develop new
do not explicitly encourage | new experiences and skills. experiences and skills. Adults
22 them to take on more However, no further training foresee potential challenges
Adults are challenging tasks. or preparation is provided to and prepare youth for success.
intentional in prepare them for success.
m“‘? During meetings: Youth and | During meetings: Youth During meetings: Youth
-ﬂhlgmwﬂﬂ“ adults plan to set up express interest in interviewing | express interest in interviewing
P and i iews with new parti- peers. Adults do not have plans | peers. Adults conduct role-
skills. cipants. Youth only volunteer | for any training or protocol playing activities to prepare
to reserve rooms while adults | review ahead of time with youth for the interview.
do the interview. youth.
During activities: Youth During activities: Youth During activities: Youth
complete the activity; complete the activity; adults complete the activity; adults
adults do not help them provide some basic provide essential information
improve or learn new information that doesn't that stimulates learning new
thi growth or discussion. | skills.
Chaos, ion or the activity seems | Adults support an organized, |NOTES
dysfunction is fr chaotic, disorganized or inclusive and collaborative
23 present in the activity youth | dysfunctional, but there is some | environment that helps youth
Adults are able participate in. support for collaborationand | work to meet their goals.
to -ml :,-'"h i getting tasks accomplished.
an organized, During meetings: Discussions | During meetings: Discussions | During meetings: Discussions
inclusive and get off-track. Adults are get off-track. Sometimes aduits | stay on-track with full
collaborative unable to work with youth to | are able to get the discussion | participation. Meeting ends on
environment for | 9¢t the discussion back on back on track quickly while time with goals accomplished.
all. track for a long time. other times it varies.
During activities: Adults During activities: Adults During activities: Youth are in
come disorganized or forget to bring some materials | good hands to complete their
unprepared for the activity. for the lesson but are able to activity and enjoy the session.
improvise.
24 o © 0 OEAO®O®
resourceful and Aduits do not mention any | Adults mention resources Aduits provide youth NOTES
intentional in resources or networks that | or networks that could be with specific contacts or
youths’ could benefit youth. beneficial to youth, but information that could
m lack tangible actions. enhance their resources or
networks.
25 Adults do most of the Adults are intentional in letting | Adults act as active listeners | NOTES
Adults are active | t2lking. Youth are constantly | youth talk, but still end up by giving encouragement,
interrupted or have limited doing most of the talking repeating back what they're
reflect and develop opportunity to share and rather than being an active saying, giving wait time for
own ideas. develop their ideas. listener. youth to further develop their
thoughts. Adults encourage
youth to reflect and develop
own ideas.
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26
Adults help youth | aquits do not help youth | Adults help youth think Adults help youth think
think throu, think through the complexity | through the complexity of through the complexity of
the complexity of issues, or even if they do, |issues. Sometimes they try issues and make clear that
of issues and they try to persuade youth | to persuade youth what they will respect whatever
respect whatever | hat they think would be they think would be best for | conclusions youth reach.
conclusions youth | pest for them to do. them to do; other times they
reach. encourage youth to reach their
own conclusions.
o © 0 WOOOEOW
Adults help youth
think about goals | Aduits do not help youth | Adults help youth think about ~ | Adults help youth think about | NoTes
and possibilities think about goals or goals and possibilities for goals and possibilities for the
for the future, and opportunities for the the future. Yet, discussion is future. Discussions include
ldmﬁfy steps to future. minimal and there are no clear |clear tangible steps to
achieve them. steps to achieve these goals. | achieve these goals.
Adults celebrate | Adults do not mention Adults ion some progress, | Adults ion some Notes
youths’ progr any progi or successes youth progress, strengths or
strengths and or successes youth have have achieved; but youthdo | successes youth have
successes. achieved. not have the opportunity to achieved. Youth are

reflect on their experiences.

encouraged to reflect on their
experiences.

53



If you want to measuréiCollaborativeYouth-Adult Interactiono, consider these two data
collection instruments

Reciprocity
(Rubric)

Youth-Adult
Interaction
(Rating)

Collaborative
Youth-Adult
Interaction

ReciprocityDimension from YoutiAdult PartnershigRubric?’

DIMENSION 3:

Reciprocity—Youth and adults work together as partners

The agenda is largely created | The agenda is created by adults | The agenda is co-created by NOTES
by adults. with minimal youth input. youth and adults.
3.1 During meetings: The During meetings: The meeting | During meetings: Youth and
Youth and adults meeting agenda is largely agenda is largely created by adults co-create meeting
create a mutual created by adults. adults, but youth get to review | agenda ahead of time.
agenda. it ahead of time for additions.
During activities: Adults During activities: Adults During activities: Youth and
prepare what activities are to | prepare what activities are to | adults co-prepare for the
be delivered to youth. be delivered to youth, but ask | delivery of activities.
youth if there is anything they
want to add on.
@ ) 0O OOGOOW
Youth and adults Youth and adults rarely draw | Youth and adults sometimes Youth and adults routinely NOTES
exchangeideasas |On each other's ideas. draw on each other’s ideas, but | seek out one another’s opinion
supportive peers. they don’t genuinely integrate | and integrate their ideas.
those ideas together. Intergroup interactions are
natural.
@ o 0 OOOOO®
Youth and
adults Wm:k Youth and adults tend to Youth and adults occasionally | Youth and adults routinely NOTES
collabor.atlvely as | work separately from one perform tasks that involve perform tasks that involve
supportive peers. | another, collaboration. collaboration.
o ) 0 OCOEAGOEM
Youth and adults | Adults assume their role is to | Adults encourage youth to Adults assume they don't NOTES
are co-learning answer questions for youth | share some knowledge but have all the answers and
partners. or teach youth how to do still think they know better or | they're willing to learn from
their tasks. it's their role to teach youth youth or explore new possi-
how to do their tasks. bilities with youth.

2TWu et. al., P14
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YouthAdult Interaction Indicators from Involvement and Interaction Rating Sale

For the items below, think of your current community project and the youth and adults in your group/
team. The purpose of this survey is to allow you to rate the levels of youth involvement with other youth,
adult involvement with other adults, and youth working together with adults. Place an “X” (within the
middle boxes) near the statement that you feel is the most accurate. For example, if you feel the statement
on the right or left best describes your situation, you would place an “X” in the box closest to that
statement. If you believe that both statements are accurate or somewhat accurate, then you would place
an “X” at or near the middle. See the example below:

EXAMPLE
Youth and adults do not have Youth and adults have lots of
X
lots of fun. fun.
Youth-Adult Interaction Indicators
1/12(3|4|5|/6|7|8]9]|10
There is arguing/tension Youth and adults get along
among youth and adults. well together.

Youth appear uneasy and

Youth seem comfortable

youth on project activities at
all.

intimidated by adults. working with adults.
Adults appear uneasy and Adults seem comfortable
afraid of youth. working with youth.
Adults do not consult with Adults actively and

consistently consult with youth
on project activities.

Adults provide little or no
direction and mentoring for
youth.

Adults provide direction and
mentoring for youth.

Youth and adults rarely agree
with one another.

Youth and adults often agree
on most decisions.

Youth and adults work
separately on project tasks.

Youth and adults work
together as partners on project
tasks.

Youth and adults learn little
from one another.

Youth and adults indicate
mutual learning from one
another.

Youth and adults rarely help
one another develop new
skills.

Youth and adults frequently
help one another develop new
skills.

Youth and adults never Youth and adults always
engage in respectful engage in respectful
conversations. conversations.

28 Jones & Perkins, 2006



Implementation Reflection 3: Keep in mind what you chose to evaluate and pidke
method(s) and instrument(s)from theseoptions as well a®ne supplement

o Involvement andnteraction Rating Scale
0 Youth Involvement Indicators
0 Adult Involvement Indicators
0 Youth-Adult Interaction Indicators
0 Youth-Adult Partnership Survey
o0 Youth Voice in DecisiorMaking Survey Statements
0 Supportive Adult Survey Statements
0 Youth-Adult Partnership Rubric
0 Authentic DecisioAMaking Dimension
o Natural Mentors Dimension
0 Reciprocity Dimension
0 Supplement
0 Interviews

0 Focus Groups
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Chapter 5. Conclusion

This section presents my reflections on the thesis process and the limited scope of my
research inquiry. | include ideas for additior
guide.l also highlight my experience witbractitioneroriented research and how this guided my
project.

My aim in undertaking this thesgojectwas b developmy introductoryunderstanding
of evaluation scienceith a field that is important to mend b practice translating technical and
acadenic language for practitioner audiences appr oached the devel opme
guidefor evaluating youtradult partnershipvith the ideathat either an adolescent youth or an
adult would need to understand the language | used. | reviewedatsaderivriting research briefs
and avoiding academic jargon; however, the most beneficial resource | leaned on for this part of
my project wasfrom my time as arinstructor, educatorand campaign organizeras well as
coursework in crafting narratives faarious audienced. prioritized language that could be
understood in context argliestion prompts to use tigeide as a reflective practiceimilar to
educational settings.

It is my intention to share my research with practitioners as a part of myerative and
reflective learning procesklimited myself in terms of scope and time for this projsot| did not
expand my qualitative data collection beyond my own experiefbe. intent behind a
practitionero6s gui de wavsrkihtbeoryandthen oimake dusdblew t h
frameworkto apply the ideas in practiddowever, | am curious to see how some of the ideas that
were proposed adapt to a new generation of adolescent youth. Most cAfRditérature that |
uncovered from peeaeviewed and practitioner scholarship is from the early 2000s and 2010s. |

know there is still YAP programming in progress and perhaps less scholarship on program
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implementation.Practitioners who continue to use-AP models should adaphe existing
frameworksto meet their current needs create new onekthink that this thesiprojectis a step

in that direction.
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Youth-Adult Partnership Rubric
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Youth-Adult Partnership
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Youth-Adult Partnershlp Rubric

Overview
Instruction..

Context Informatlon

Dimension 1: Authentic Decision-making—Youth are involved in meaningful decision-making

1.1 Youth's voices are shared and valued. . .

1.2 Youth participate in authentic deC|5|on maklng

1.3 Youth have key leadership roles or respon5|blllt|es

1.4 All youth fully participate in the conversation.

1.5 The organization's culture or by-laws supports youth governance

Dimension 2: Natural Mentors—Adults intentionally support relationships with youth to help them develop

2.1 Adults support youth with appropriate boundaries. ..

2.2 Adults are intentional in utilizing tasks to enhance youths expenences and skllls .
2.3 Adults are able to work with youth to maintain an organized, inclusive and collaboratlve enwronment for aII. IR
2.4 Adults are resourceful and intentional in enhancing youth's social capital.........................

2.5 Adults are active listeners; youth reflect and develop own ideas. .

2.6 Adults help youth think through the complexity of issues and respect whatever conclusmns they reach..
2.7 Adults help youth think about goals and possibilities for the future, and identify steps to achieve them. ..

2.8 Adults celebrate youths’ progress, strength or success.

Dimension 3: Reciprocity—Youth and adults work together as partners

3.1 Youth and adults create mutual agenda. .. [
3.2 Youth and adults exchange ideas as supportlve peers -

3.3 Youth and adults work collaboratively as supportive peers.
3.4 Youth and adults are co-learning partners...

Dimension 4: Community Connectedness—Youth are engaged in communities

4.1 Youth develop a sense of community through program involvement. ... ..

4.2 Youth are active contributors to the community.
4.3 Youth gain essential social capital through program |nvolvement

Youth-Adult Partnership Rubric | A tool for professional development and program evaluation in out-of-school time programs
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Youth-Adult Partnership Rubric
OVERVIEW

Youth-Adult Partnership (Y-AP) is an approach
increasingly adopted in youth settings that involves
youth and adults acting as partners for a common

goal. Similar to the concepts of “youth-driven,” “youth
participation” and “youth civic engagement,” it aims to
increase youth voice and youth leadership in affairs that
affect them and their communities. Growing research
has suggested that such practice can contribute to
youth empowerment (Wong, Zimmerman & Parker,
2010), enhance youth’s social-emotional learning (Akiva,
Cortina, & Smith, 2014; Larson & Hansen, 2005) and
promote effective school and community change (Mitra,
2008; Zeldin, Larson, Camino, & O'Connor, 2005).

This Rubric is developed based on a partnership
between Community Evaluation and Research
Collaborative (CERC) at University Outreach and
Engagement, Michigan State University, and The Neutral
Zone, Ann Arbor’s teen center. It is the primary product
of a research study granted by the National Institute on
Out-of-School Time, the Edmund A. Stanley, Jr. Research
Grant with funding support from the Robert Bowne
Foundation. It serves the following purposes:
1. To formalize the concepts of youth-adult partnership
in youth settings
2. To be used as a low-stake peer/self-assessment tool
for strengthening youth-adult partnership practices
3. To be used as a formative or summative evaluation
tool for assessing the structures and processes of
youth-adult partnership in youth settings

64

According to the article: “The Psychology and Practice

of Youth-Adult Partnership” (Zeldin, Christens, & Powers,
2013), Y-AP is defined as “The practice of (a) multiple youth
and multiple adults deliberating and acting together (b) in a
collective (democratic) fashion (c) over a sustained period of
time (d) through shared work (e) intended to promote social
justice, strengthen an organization and/or to affirmatively
address a community issue” (Zeldin, Christens, & Powers, 2013;
pp. 390). Following this framework, the Rubric presents key
indicators and behavioral examples suggested from extensive
literature review and a series of observations, focus groups and
interviews to capture the four critical dimensions of Y-AP
highlighted in the article: (1) authentic decision-making,

(2) natural mentors, (3) reciprocity, and (4) community
connectedness. Although most of the observations were
conducted in out-of-school time program settings for high-
school aged adolescents, the Rubric should be applicable in
any youth settings that intend to promote egalitarian relations
between youth and adults.

Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings



Instructions
Youth-Adult Partnership Rubric

Ll

Contexts for rating: Any settings that involve multiple youth and
adult(s) working together with extensive dialogue for a common
goal. Examples include: youth council meetings at schools or out-
of-school time programs, clubs or extracurricular activities (i.e.,
arts, media production, robotic clubs, literacy programs, etc.).

. Age groups: This Rubric has been piloted and tested on high-

school aged youth. It is designed for adults interacting with older
middle-school and high-school aged adolescents.

. Open the file or print: The Rubric is designed in an interactive

PDF format. You can use it on your computer or tablet, or simply
print it out as regular rating sheets.

. Read the items and rate: We recommend that you spend

some time getting acquainted with the Rubric before you start
the observation and rating. Some people find it helpful to rate
through ongoing observation; others like to rate the whole
Rubric when the observation is finished. You may choose to pilot
it beforehand to get yourself familiarized.

Rating scale: The rating scale is 1 (low) - 5 (high); we provide
specific descriptions for each score 1, 3, 5. You may find that
sometimes the observables are above the lower score but not
yet reaching the higher one. If you find yourself in between
rating scores (i.e., 3 and 5), it is perfectly fine to rate a behavior
as a 4. If you find an item is not applicable, check N/A.

. Note-taking: You may use the blank space at the end of each

indicator to take notes and provide rationale for scoring. We have
found it very helpful especially for sharing the results with your
peers or for improvement purposes.

Total score: A summary of the scores is available at the end of the
Rubric. You may review the scores to find strengths and areas for
improvement.

. Submit: This Rubric is a freely available instrument. Your

submission of the data will help further improve the instrument.
By clicking ‘ we'll receive the anonymous data with

NO identifying information (i.e., your names, email addresses,
etc.). The data will be automatically collected into our database
and with a significant number of submissions, we'll be able to
statistically test the psychometrics of the instrument and provide
the reliability and validity results in the next version for future
users. Your participation is completely voluntary; you may choose
not to hit and we will have no access to the data you

enter. Use the save and print functions to keep a copy for yourself.

If you would like to erase all entries to start a new form, go to the
cover page and hit "Start A Blank Form".

Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings
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YouthAdult Partnership Rubric

Youth-Adult Partnership Rubric
CONTEXT INFORMATION

DATE: ’ l

NUMBER OF YOUTH:

l:] Male ':] FemaleD Undisclosed

D White l:] Black l:] Hispanic D Asian D Other/Undisclosed
NUMBER OF ADULTS:

[:] Male Ij FemaleD Undisclosed

l:] White D Black D Hispanic [:] Asian D Other/Undisclosed

AGE RANGE OF THE GROUP: [

L

ﬁ\mﬂm

CONTEXT:

O School O School-based afterschool program Q Community-based afterschool program QCamp QBoy/lel Scouts

ZIP CODE: | |

HOW FAMILIAR ARE YOU WITH YOUTH-ADULT PARTNERSHIP/YOUTH DRIVEN APPROACH?

Q Not familiar OSIIghlly familiar O Somewhat familiar O Moderately familiar QExtremely familair

Continued on page 4

3 Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings
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Youth-Adult Partnership Rubric
CONTEXT INFORMATION

WHAT SETTING ARE YOU OBSERVING?:

Planning meetings

EI Youth council or board meeting

D Special event planning

|| other

Program activities (i.e., school clubs or extracurricular activities):

D Reading/Literacy D Media production
D Social studies D Music

D Science D Theater

D Technology D Arts

D Engineering D Robotic clubs
D Math

D Foreign language

D Risk prevention

D Positive youth development

D Food and nutrition
D Other:

Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings



DIMENSION 1:

Authentic Decision-making—Youth are involved in meaningful decision-making

68

LT
Youth's voices are
shared and valued.

Adults dominate group
discussions. Youth voice is
rarely solicited or valued.

During meetings: Adults
change topics, interrupt
youth or push youth to
follow their decisions.

During activities: Adults

direct and instruct youth
throughout the activities.

(3

Adults frequently solicit youth’s
inputs, but new perspectives
are rarely incorporated or
extended upon.

During meetings: Youth are
invited to share their thoughts
but their presence is mostly
tokenized.

During activities: Youth
contribute new ideas for an
activity, but new ideas are
rarely accepted.

o

Adults intentionally support
youth voice; new perspectives
are as valued as past
experiences.

During meetings: Youth
challenge routines and new
possibilities are discussed
thoroughly.

During activities: Youth
contribute new ideas for
activities and are encouraged
to try them out.

OOOOE®

NOTES

1.2

Youth participate
in authentic
decision-making.

Youth participate in little

or no decision-making.
Decisions are mainly made by
adults.

During meetings: When
planning a special event, all
decisions have been made by
adults. Youth are there to do
the work.

During activities: Adults

decide what subject areas
youth will learn.

(3

Youth participate in some
decision-making, but not on
important items. Youth tend
to seek adults’ approval for
decisions or next steps.
During meetings: When
planning a special event, youth
only get to vote on trivial or
smaller Issues (ordering food).

During activities: Adults
consult with youth on what
subject areas they'd like to
learn before adults make
decisions.

o

Youth participate in all
decision-making, including
both low- or high-stake items.

During meetings: When
planning a special event,
adults collaborate with youth
on decisions.

During activities: Adults and
youth collaborate on ideas or
contents for subject learning.

OOOOE®

NOTES

5 Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings
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DIMENSION 1:

Authentic Decision-making—Youth are involved in meaningful decision-making

69

13

Youth have key
leadership roles or
responsibilities.

Youth have minimal
leadership roles and
responsibilities. Adults are
the leaders of the group.

During meetings: Youth are
only responsible for small
roles and tasks.

During activities: Youth
learn from adults and do not
demonstrate or lead anything.

3

Youth have some leadership
roles and responsibilities, but
they are low-stake.

During meetings: Youth act as
meeting co-facilitators but
only participate in note taking
or rarely lead the discussions.

During activities: Youth lead
the ice-breaker activities, but
not high-stake activities.

O

Youth take on key leadership
roles and responsibilities
that further develop their
skills and networks.

During meetings: Youth act
as co-facilitator and lead the
discussions.

During activities: Youth
co-teach with adults and
demonstrate the activities.

OOOOE®

NOTES

1.4

All youth
participate fully in
the conversation.

A few youth dominate the
conversation and act as
representing the whole group.
There is little to no intention
in trying to balance out
unequal power among youth.

During meetings: Only a few
youth pay attention to the
meeting. Facilitators do not
try to engage others.

During activities: Only a few
youth are encouraged to
present their work.

o

A few youth dominate the
conversation. There is some
intention in trying to balance
out unequal power among
youth, but it often fails.

During meetings: Only a few
youth pay attention to the
meeting. Facilitators try to
engage others but often fail.

During activities: All youth are
encouraged to present their
work, but only a few want to

(s

Youth participation is

even. Youth may decline

the opportunity to speak

up based on their own
comfort level but their full
participation is present.
During meetings: Almost all
youth pay attention to the
meeting.

During activities: All youth
are encouraged to present their
work. The majority of them
want to do so.

00]0]00[C

NOTES

15

The organization’s
culture or by-laws
supports youth
governance.

Youth have no explicit roles
beyond being a participant in
the organization.

do so.

Youth can take on certain
leadership roles in program
activities, but not for

the whole organization
governance.

(s

Youth are part of the whole
organization governance,
as demonstrated by explicit
roles they have across the
organization.

OOOOEO®

NOTES

6  Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings



DIMENSION 2:

70

Natural Mentors—Adults intentionally support relationships with youth to help them develop

Adults do not provide
sufficient support for youth.

3

Adults support youth but fail to
maintain appropriate boundaries.

o

Adults support youth with
appropriate boundaries.

OOOOGO®

NOTES

21 During meetings: Youth During meetings: Youth express | During meetings: Youth
Adults BPPP"H express a concern but receive | a concern; adults overreact and | express a concern; adults
youth w'lth no support from adults. take it on a personal level. check in with youth and
appropriate provide supportive advice.
boundaries. During activities: Adults During activities: Adults During activities: Adults
overlook an individual youth’s | spend the whole session acknowledge an individual
interest. discussing an individual youth's interest and direct
youth's interest. them to valuable resources for
advanced learning.
Youth take on activities that | Youth take on activities that Youth take on activities that NOTES
have limited opportunities to | could be challenging and are could be challenging and are
strengthen or develop new provided with opportunities provided with opportunities
experiences and skills. Adults | to strengthen or develop to strengthen or develop new
do not explicitly encourage new experiences and skills. experiences and skills. Adults
2.2 them to take on more However, no further training foresee potential challenges
Adults are challenging tasks. or preparation is provided to and prepare youth for success.
intentional in prepare them for success.
utilizing tasks t? During meetings: Youth and | During meetings: Youth During meetings: Youth
en.haqce youths adults plan to set up express interest in interviewing | express interest in interviewing
experiences and interviews with new parti- peers. Adults do not have plans | peers. Adults conduct role-

cipants. Youth only volunteer
to reserve rooms while adults
do the interview.

During activities: Youth
complete the activity;

adults do not help them
improve or learn new
things.

for any training or protocol
review ahead of time with
youth.

During activities: Youth
complete the activity; adults
provide some basic
information that doesn’t
stimulate growth or discussion.

playing activities to prepare
youth for the interview.

During activities: Youth
complete the activity; adults
provide essential information
that stimulates learning new
skills.

7  Youth-Adult Partnership Rubric | A toal for professional development and evaluation in youth settings
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DIMENSION 2:

Natural Mentors—Adults intentionally support relationships with youth to help them develop

71

2.3

Adults are able

to work with
youth to maintain
an organized,
inclusive and
collaborative
environment for
all.

Chaos, disorganization or
dysfunction is frequently
present in the activity youth
participate in.

During meetings: Discussions
get off-track. Adults are
unable to work with youth to
get the discussion back on
track for a long time.

During activities: Adults
come disorganized or
unprepared for the activity.

Sometimes the activity seems
chaotic, disorganized or
dysfunctional, but there is some
support for collaboration and
getting tasks accomplished.

During meetings: Discussions
get off-track. Sometimes adults
are able to get the discussion
back on track quickly while
other times it varies,

During activities: Adults

forget to bring some materials
for the lesson but are able to

o

Adults support an organized,
inclusive and collaborative
environment that helps youth
work to meet their goals.

During meetings: Discussions
stay on-track with full

participation. Meeting ends on
time with goals accomplished.

During activities: Youth are in
good hands to complete their
activity and enjoy the session.

OOOOE®

NOTES

improvise.

14 0O OOGEO®GO®
Adults are
resourceful and Adults do not mentionany | Adults mention resources Adults provide youth NOTES
intentional in resources or networks that or networks that could be with specific contacts or
enhancing youths’ could benefit youth. beneficial to youth, but information that could
social capital. lack tangible actions. enhance their resources or

networks.
2.5 Adults do most of the Adults are intentional in letting | Adults act as active listeners | NOTES
Adults areactive | talking. Youth are constantly | youth talk, but still end up by giving encouragement,
listeners; youth interrupted or have limited doing most of the talking repeating back what they're
reflect and develop | @PPortunity to share and rather than being an active saying, giving wait time for
own ideas. develop their ideas. listener. youth to further develop their

thoughts. Adults encourage
youth to reflect and develop
own ideas.
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DIMENSION 2:
Natural Mentors—Adults intentionally support relationships with youth to help them develop
L1 © o OOOOEM™
Adults help youth | Adyits do not help youth Adults help youth think Adults help youth think NOTES
think through think through the complexity | through the complexity of through the complexity of
'-he. complexity of issues, or even if they do, | issues. Sometimes they try issues and make clear that
of issues and they try to persuade youth | to persuade youth what they will respect whatever
respect _Wh‘tmr what they think would be they think would be best for conclusions youth reach.
conclusions youth | pest for them to do. them to do; other times they
reach. encourage youth to reach their
own conclusions.
© © (s ) O@®@OEHM™
Adults help youth
think about goals | Adults do not help youth | Adults help youth think about ~ | Adults help youth think about | NOTES
and possibilities think about goals or goals and possibilities for goals and possibilities for the
for the future, and | opportunities for the the future. Yet, discussionis | future. Discussions include
ldﬂ_‘hfy steps to future. minimal and there are no clear | clear tangible steps to
achieve them. steps to achieve these goals. | achieve these goals.
o © 0 (VOO
Adults celebrate Adults do not mention Adults mention some progress, | Adults mention some NOTES
youths' progress, any progress, strengths strength§ or successes youth progress, strengths or
strengths and or successes youth have have achieved; but youth do | successes youth have
successes. achieved. not have the opportunity to achieved. Youth are
reflect on their experiences. encouraged to reflect on their
experiences.

9  Youth-Adult Partnership Rubric | A tool for professional development and evaluation in youth settings



73



